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Abstract  Original Research Article 

 

Introduction  

 Education remains the backbone of national 

development, serving as a driver for producing 

skilled manpower, promoting social mobility, and 

sustaining economic growth, and one of the foremost 

institutions responsible for training teachers in 

Nigeria are the Colleges of Education. A College of 

Education is a higher institution established to train 

professional teachers for the basic and post-basic 

levels of education, equipping them with both 

pedagogical skills and specialized subject knowledge 

Copyright © 2025 The Author(s). This is an open-access article distributed under the terms of the Creative Commons Attribution-NonCommercial 
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The study explored the perceptions of lecturers and students regarding the factors influencing attrition and low enrolment in Technical 

and Vocational Education and Training (TVET) programmes in Colleges of Education in North-Central Nigeria. The study was 

guided by two research questions and two null hypothesses. A cross-sectional descriptive survey design was adopted, and the 

population comprised 128 lecturers and 401 NCE III students in TVET programmes across all the six Colleges of Education offering 

TVET programmes. A sample of 293 respondents, consisting of 97 lecturers and 196 students, was selected using purposive and 

stratified proportionate random sampling techniques. Data were collected using the structured Student Attrition and Retention 

Questionnaire (SARQ), consisting of two parts with six items each, validated by three experts and pilot-tested for reliability 

(Cronbach’s alpha: 0.85, 0.82, and 0.87 overall). Data analysis involved descriptive statistics (mean and standard deviation) to answer 

the research questions, and Analysis of Variance (ANOVA) to test the null hypotheses at a 0.05 significance level. Findings revealed 

that major factors influencing attrition and low enrolment included inadequate funding, poor infrastructure,and negative societal 

perception, lack of skilled lecturers, limited career opportunities, and poor curriculum relevance. Strategies to minimize these 

challenges encompassed provision of adequate funding and scholarships, infrastructure improvements, public awareness campaigns, 

recruitment of skilled lecturers, curriculum alignment with labor market needs, and career guidance and internship opportunities. 

Based on these findings, the study recommended that the Federal and State Ministries of Education, in collaboration with the NBTE, 

establish a TVET intervention fund and strengthen policy support; that Colleges of Education align curricula with labour market 

needs and enhance lecturer capacity through continuous professional development; and that the Ministries of Education and 

Information launch nationwide awareness campaigns to improve the public image and enrolment in TVET programmes. 
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(Nwoke, 2021). The goals of these colleges include 

producing competent teachers, promoting innovative 

teaching methods, and contributing to the 

advancement of national education standards. Their 

importance lies in ensuring a steady supply of 

qualified teachers who can drive educational reform 

and national capacity building (Okeke, 2020). These 

institutions offer courses across science, arts, 

vocational, and technical fields to meet the diverse 

manpower needs of the nation. Among the most 

critical of these offerings are the Technical and 

Vocational Education and Training programme. 

Technical and Vocational Education and Training 

(TVET) refers to the acquisition of knowledge, 

skills, and attitudes relevant to the world of work, 

preparing individuals for gainful employment or 

self-reliance (UNESCO, 2023). The importance of 

TVET cannot be overstated, as it provides practical 

skills for industrial growth, reduces unemployment, 

and enhances socio-economic development. With 

Nigeria facing high youth unemployment and 

underemployment, TVET holds the potential to 

address these challenges by equipping young people 

with employable and entrepreneurial skills 

(Adebayo, 2022). Despite its potential, the 

programme faces several challenges such as 

inadequate funding, poor infrastructure, outdated 

curricula, and negative societal perceptions that 

present it as a second-class option compared to 

traditional academic pathways (Olawale, 2021). 

These challenges have contributed significantly to 

issues such as low enrollment. 

Low enrollment in educational programmes refers to 

a situation where the number of students admitted or 

registered falls short of the institution’s capacity or 

expectation (Ogunleye, 2020). In the case of TVET 

in Colleges of Education, low enrollment is a 

persistent challenge, as fewer students show interest 

in joining the programme compared to other courses. 

This situation has been confirmed in several Nigerian 

studies, which indicate that the negative perception 

of vocational education as inferior and limited 

employment pathways contribute to the problem 

(Ismail, 2022). The consequences of low enrollment 

include underutilization of resources, reduced 

government and institutional support, and a 

diminishing relevance of TVET in solving national 

manpower needs. Furthermore, low enrollment is 

often linked with another critical challenge, which is 

attrition. 

Attrition in education is defined as the gradual 

reduction in student numbers over time, primarily 

due to dropouts, transfers, or failure to complete their 

studies (Audu, 2019). Within TVET programmes in 

Nigerian Colleges of Education, attrition is a notable 

concern, as many students who enroll either 

discontinue due to financial constraints, lack of 

motivation, or the poor state of learning facilities. 

This situation reduces graduation rates and 

undermines the objective of producing a skilled 

workforce. Attrition also leads to wastage of 

resources, loss of institutional credibility, and a 

widening gap between educational output and labor 

market demand (Onoja, 2021). 

The need for this study is justified by the pressing 

importance of addressing both low enrollment and 

attrition in TVET programmes in North Central 

Nigeria. These two issues threaten the effectiveness 

of TVET in producing the technical manpower 

required for national development. Understanding 

the underlying factors contributing to these problems 

will provide useful insights for policymakers, 

administrators, and educators to design strategies 

that can attract more students, retain them, and 

ultimately improve the quality and relevance of 

TVET. Moreover, such a study contributes to 

strengthening Nigeria’s education system in 

alignment with the Sustainable Development Goals 

on quality education and decent work (UNESCO, 

2023). 

Statement of the Problem 

 Colleges of Education, as key teacher-

training institutions in Nigeria, are expected to 

provide effective TVET programmes to meet the 

growing demand for skilled manpower. Despite its 

importance, many TVET programmes in Colleges of 

Education in North Central Nigeria face low 

enrolment and high attrition. Studies indicate that 

fewer students are enrolling in these programmes, 

and many of those who do often drop out before 

completion (Ismail, 2022). Various efforts have been 
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made to address these challenges. The Nigerian 

government and educational institutions have 

implemented initiatives such as the revitalization of 

TVET curricula, provision of workshops and 

seminars for lecturers, and campaigns to improve the 

public perception of vocational education. Despite 

these interventions, the problem persists, with 

enrolment numbers remaining low and attrition rates 

still high across multiple institutions (Onoja, 2021). 

This persistence suggests that the root causes of 

student disengagement and dropout have not been 

fully addressed. 

The consequences of failing to resolve these 

challenges are significant. Low enrolment and high 

attrition undermine the capacity of TVET 

programmes to produce skilled graduates, result in 

wasted institutional resources, and limit the 

contribution of vocational education to economic 

growth and sustainable development (UNESCO, 

2023). Furthermore, this situation exacerbates 

unemployment among youths and weakens Nigeria’s 

ability to meet its developmental targets. This study 

is therefore necessary to examine the perceptions of 

lecturers and students regarding factors influencing 

attrition and low enrolment in TVET programmes in 

order to enhance student intake, improve retention, 

and strengthen the overall effectiveness of TVET 

programmes in Colleges of Education in North 

Central Nigeria. 

Aim and Objectives of the Study  

 This study seeks to explore the perceptions of 

both lecturers and students regarding the factors 

influencing low enrolment and high attrition in 

TVET programmes. The objectives of the study were 

to determine the: 

1. Factors influencing attrition and low enrolment 

among students in TVET programmes. 

2. Strategies to minimize attrition and low 

enrolment among students in TVET 

programmes. 

Research Questions  

 The following research questions were raised 

and answered: 

1. What are the factors influencing attrition and 

low enrolment among students in TVET 

programmes? 

2. What are the strategies to minimize attrition and 

low enrolment among students in TVET 

programmes? 

Hypotheses  

 The following null hypotheses were 

formulated and tested at 0.05 level of significance: 

HO1: There is no significant difference between the 

mean responses of lecturers and students on the 

factors influencing attrition and low enrolment 

among students in TVET programmes. 

HO2: There is no significant difference between the 

mean responses of lecturers and students on the 

strategies to minimize attrition and low enrolment 

among students in TVET programmes. 

Review of Related Literature 

2.1 Theoretical Perspectives on Attrition and 

Enrolment in TVET 

 The interpretation of enrolment and attrition 

patterns in Technical and Vocational Education and 

Training (TVET) can be understood through two 

complementary theoretical lenses: Human Capital 

Theory and Social Perception Theory. 

Human Capital Theory (Becker, 1993) views 

education and skills training as investments that 

increase individuals’ productivity and earning 

potential. Within the TVET context, students are 

more likely to enroll and persist when they perceive 

that the training provides employable skills and 

meaningful economic returns. Conversely, when 

TVET qualifications are associated with limited job 

opportunities or low wages, motivation declines, 

leading to attrition. Social Perception Theory 

(Heider, 1958; Fiske & Taylor, 2017) explains how 

societal attitudes influence individual choices. In 

many sub-Saharan contexts, vocational education 

suffers from negative social perception — often 

regarded as a track for the less academically capable. 

Such stigma discourages both enrolment and 

parental support. However, where national policies 

and media campaigns have improved the social 
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image of TVET, participation has increased 

significantly. Together, these theories provide a 

balanced framework for understanding the interplay 

between economic motivation and social validation 

in shaping TVET enrolment and retention behaviour. 

They guide this study’s interpretation of findings and 

support the argument that both material and 

perceptual reforms are necessary to address 

persistent attrition in Nigeria’s vocational education 

system. 

2.1 Factors Influencing Attrition and Low 

Enrolment in TVET Programmes 

 Research on Technical and Vocational 

Education and Training (TVET) in sub-Saharan 

Africa has consistently highlighted a complex 

interplay of institutional, socio-cultural, and policy-

related factors driving student attrition and low 

enrolment. In the Nigerian context, institutional 

deficiencies such as poor funding, obsolete facilities, 

and inadequate instructional materials continue to 

undermine effective programme delivery (Adewale 

& Jimoh, 2022). Similarly, Nwaiwu (2021) observed 

that underinvestment in workshop equipment and 

digital learning infrastructure reduces training 

quality, making TVET institutions less attractive to 

prospective learners. This problem is compounded 

by outdated curricula that fail to reflect current 

industry demands, limiting the employability of 

graduates and discouraging new enrolments 

(Ogunleye & Hassan, 2022). 

Beyond institutional limitations, societal perception 

remains a critical determinant of participation in 

vocational education. Many young Nigerians and 

their parents still regard TVET as a last resort for 

students with low academic achievement, which 

reinforces social stigma and discourages enrolment 

(Nwaiwu, 2021). In contrast, evidence from 

countries such as Ghana and Kenya shows that when 

vocational education is integrated into national 

development policies and portrayed as a viable 

career pathway, student participation improves 

substantially (Boateng & Amedzro, 2020; Mungai, 

2021). This underscores the influence of cultural 

values and public narratives on vocational identity 

and motivation. 

Labour market misalignment also contributes to 

attrition. When training outcomes do not correspond 

to available employment opportunities, students lose 

confidence in the value of TVET qualifications 

(Okonkwo, 2021). Weak linkages between training 

institutions and industries further limit access to 

internships, mentorship, and practical exposure—

key motivators for retention and career progression. 

Policy-related factors are equally influential: weak 

institutional governance, inconsistent 

implementation of TVET reform policies, and 

inadequate monitoring frameworks reduce 

stakeholder confidence and continuity in programme 

delivery (Kumar & Rajan, 2020). Overall, these 

studies demonstrate that attrition and low enrolment 

in Nigerian TVET programmes are largely systemic, 

rooted in structural deficiencies, negative public 

perception, and policy fragmentation rather than 

individual student factors. 

2.2 Strategies to Minimize Attrition and Low 

Enrolment in TVET Programmes 

 Addressing the challenges of attrition and 

low enrolment requires multifaceted interventions 

that strengthen institutional capacity, enhance 

relevance, and improve student motivation. 

Increased public funding and investment in modern 

infrastructure have been widely recommended to 

revitalize vocational education (Adewale & Jimoh, 

2022). Partnerships between government, industry, 

and development agencies have proven effective in 

enhancing sustainability and labour market 

alignment (Nwaiwu, 2021). For instance, Ghana’s 

Skills Development Fund and Kenya’s Competency-

Based Education and Training (CBET) model 

demonstrate how industry participation can 

strengthen curriculum relevance and student 

retention (Boateng & Amedzro, 2020; Mungai, 

2021). 

Human resource development also plays a crucial 

role. Continuous professional training and upskilling 

of TVET instructors improve teaching quality and 

learner engagement (Ogunleye & Hassan, 2022). 

Teacher motivation and technical competence 

directly influence students’ sense of relevance and 

persistence in training. Similarly, curriculum reforms 

that integrate entrepreneurship, digital skills, and 
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industry collaboration foster employability and make 

programmes more appealing (Zhang & Lu, 2020). 

Equally important are strategies that address the 

social image of TVET. Public reorientation 

campaigns showcasing successful graduates can 

transform perceptions and attract more students 

(Okonkwo, 2021). Institutional-level interventions 

such as mentorship schemes, peer support systems, 

and student counselling have also been effective in 

improving retention rates (Kumar & Rajan, 2020). At 

the policy level, transparent governance structures, 

regular monitoring, and inclusion of private-sector 

voices in TVET councils ensure accountability and 

sustainability. 

In summary, the reviewed literature suggests that 

minimizing attrition and enhancing enrolment in 

TVET programmes demand a holistic strategy—one 

that integrates adequate funding, skilled instructors, 

labour market relevance, student motivation, and 

positive societal attitudes. Strengthening institutional 

collaboration and aligning national TVET policy 

with employment and innovation goals are essential 

for positioning Nigeria’s vocational education as a 

driver of youth empowerment and economic 

transformation. 

Research Methodology  

 The study adopted a cross-sectional 

descriptive survey design. A descriptive survey 

collects data on the opinions, practices, or conditions 

of a population and describes them as they exist, 

without manipulation of variables [4]. The study was 

conducted in Colleges of Education in the North 

Central region of Nigeria. The population of the 

study was 128 lecturers and 401 NCE III students 

from all the six colleges of education offering TVET 

programmes in the North Centra Nigeria. The sample 

of the study was 293 respondents, consisting of 97 

lecturers and 196 NCE III students, selected to 

represent the population adequately using Krejcie 

and Morgan’s table. The NCE III students were 

purposively selected because they were in their final 

year and had completed the relevant courses required 

for the study. Stratified proportionate random 

sampling was used to select lecturers and students 

from each college of education to ensure that each 

institution was fairly represented in the sample. Data 

for the study were collected using a structured 

questionnaire, the Student Attrition and Retention 

Questionnaire (SARQ), developed by the researcher. 

The instrument consisted of two parts with six items 

each, addressing factors influencing attrition and low 

enrolment, and strategies to minimize these issues, 

with responses measured on a five-point Likert scale 

ranging from Strongly Agree (5) to Undecided (1). 

The SARQ was validated by three experts for clarity, 

relevance, and content, and its reliability was tested 

in a pilot study involving 20% of the population from 

Colleges of Education in North-West Nigeria which 

was not part of the main study. Cronbach’s alpha 

showed strong internal consistency: 0.85 for factors 

influencing attrition, 0.82 for strategies, and 0.87 

overall. Data were analyzed using descriptive and 

inferential statistics. Means and standard deviations 

were used to answer the research questions, with the 

real limits of numbers applied to interpret the extent 

of agreement of the respondents. ANOVA was used 

to test the null hypotheses at a 0.05 significance 

level, where null hypotheses were rejected if p ≤ 0.05 

and not rejected if p > 0.05. 

Results: 

Research Question 1 

 What are the factors influencing attrition and 

low enrolment among students in TVET 

programmes?  

Results for answering research question one are 

presented in Table 1. 
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Table 1: Average mean and standard deviation for the responses of respondents on factors influencing 

attrition and low enrolment in TVET programmes 

S/N Items Mean SD  Decision 

1 Inadequate funding of TVET programmes discourages student 

enrolment. 

4.25 0.91 Agreed 

2 Poor infrastructure and learning facilities contribute to student 

dropout. 

4.18 0.85 Agreed 

3 Negative societal perception of vocational education reduces 

student interest. 

4.32 0.87 Agreed 

4 Lack of skilled lecturers affects student retention in TVET 

programmes. 

4.05 0.95 Agreed 

5 Limited career opportunities for TVET graduates discourage 

students from enrolling. 

4.2 0.89 Agreed 

6 Poor curriculum relevance to industry needs contributes to 

attrition. 

4.15 0.91 Agreed 

 Grand Mean 4.19 0.90 Agreed 

 

Table 1 reveals mean scores ranging from 4.05 to 

4.32 and standard deviations between 0.85 and 0.95 

with a grand mean of 4.19. This indicates strong 

agreement among respondents that the listed factors 

influence attrition and low enrolment in TVET 

programmes. 

Research Question 2 

 What are the strategies to minimize attrition 

and low enrolment among students in TVET 

programmes? Results for answering research 

question two are presented in Table 2. 

 

Table 2: Average mean and standard deviation for the responses of respondents on strategies to minimize 

attrition and low enrolment in TVET programmes 

S/N Items Mean SD  Decision 

1 Providing adequate funding and scholarships to TVET 

students. 

4.28 0.88  Agreed 

2 Improving infrastructure and learning facilities in TVET 

departments. 

4.35 0.82  Agreed 

3 Public campaigns to enhance societal perception of vocational 

education. 

4.22 0.91  Agreed 

4 Recruiting and training skilled lecturers for TVET 

programmes. 

4.18 0.94  Agreed 

5 Aligning TVET curricula with labor market needs. 4.3 0.85 Agreed 

6 Providing career guidance and internship opportunities for 

students. 

4.25 0.89 Agreed 

 Grand Mean 4.26 0.88 Agreed 

 

 

Table 2 shows mean scores ranging from 4.18 to 4.35 

and standard deviations between 0.82 and 0.94 with 

a grand mean of 4.26. This indicates strong 

agreement among respondents that these strategies 

can minimize attrition and low enrolment in TVET 

programmes. 
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Hypothesis One 

 There is no significant difference between the 

mean responses of lecturers and students on the 

factors influencing attrition and low enrolment 

among students in TVET programmes. 

 

Table 3: ANOVA for mean responses of lecturers and students on factors influencing attrition and low 

enrolment in TVET programmes 

Source Sum of Squares df Mean Square F Sig. 

Between Groups 1.824 1 1.824 1.342 0.250 

Within Groups 58.376 291 0.596   

Total 60.2 292    

 

Table 3 shows a P-value of 0.250, which is greater 

than 0.05. Therefore, there is no significant 

difference between the mean responses of lecturers 

and students on factors influencing attrition and low 

enrolment. Hypothesis one is accepted. 

Hypothesis Two 

 There is no significant difference between the 

mean responses of lecturers and students on the 

strategies to minimize attrition and low enrolment 

among students in TVET programmes. 

 

Table 4: ANOVA for mean responses of lecturers and students on strategies to minimize attrition and low 

enrolment in TVET programmes 

Source Sum of Squares df Mean Square F  Sig. 

Between Groups 0.958 1 0.958 1.103  0.297 

Within Groups 85.062 291 0.868   

Total 86.02 292    

 

Table 4 shows a P-value of 0.297, which is greater 

than 0.05. Therefore, there is no significant 

difference between the mean responses of lecturers 

and students on strategies to minimize attrition and 

low enrolment. Hypothesis two is accepted. 

Findings 

1. The factors influencing attrition and low 

enrolment in TVET programmes include 

inadequate funding, poor infrastructure, and 

negative societal perception, lack of skilled 

lecturers, limited career opportunities, and poor 

curriculum relevance. 

2. There is no significant difference between the 

mean responses of lecturers and students on the 

factors influencing attrition and low enrolment. 

3. Strategies to minimize attrition and low 

enrolment include providing adequate funding 

and scholarships, improving infrastructure, 

public awareness campaigns, recruiting skilled 

lecturers, aligning curricula with labor market 

needs, and offering career guidance and 

internships. 

4. There is no significant difference between the 

mean responses of lecturers and students on the 

strategies to minimize attrition and low 

enrolment. 

Discussion of Findings  

 Findings on the factors influencing attrition 

and low enrolment in TVET programmes in Colleges 

of Education in North-Central Nigeria revealed that 

inadequate funding, poor infrastructure, negative 

societal perception, shortage of skilled lecturers, 

limited career opportunities, and low curriculum 

relevance were the major contributors. These factors 
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collectively reflect systemic deficiencies that weaken 

the capacity of TVET institutions to attract and retain 

students. From a Human Capital Theory perspective 

(Becker, 1993), these findings suggest that students’ 

decisions to enroll and remain in TVET programmes 

are guided by perceptions of economic return and 

employability value. When institutions lack modern 

equipment, qualified instructors, or relevant 

curricula, the perceived benefit of investment in 

TVET diminishes, leading to lower participation and 

persistence. This interpretation aligns with the work 

of Adewale and Jimoh (2022), who found that 

institutional inadequacies and poor resource 

allocation hinder programme innovation and student 

engagement in Nigerian tertiary institutions. 

Similarly, Nwaiwu (2021) reported that funding 

shortages and infrastructural decay significantly 

reduce the appeal of vocational education. 

Conversely, Zhang and Lu (2020) observed in China 

that strong government support, adequate funding, 

and positive public perception enhanced TVET 

enrolment and completion rates. The divergence 

between contexts highlights the role of institutional 

governance and societal values—key elements 

emphasized by Social Perception Theory (Heider, 

1958; Fiske & Taylor, 2017). Where technical 

education is socially esteemed and institutionally 

supported, participation improves. However, in 

Nigeria, persistent stigma surrounding vocational 

pathways continues to discourage students despite 

increasing unemployment, reflecting a misalignment 

between policy rhetoric and societal attitudes. 

The second major finding showed no significant 

difference between lecturers’ and students’ 

perceptions regarding factors influencing attrition 

and low enrolment. This suggests a shared 

understanding of TVET challenges across 

stakeholder groups. The result corroborates 

Ogunleye and Hassan (2022), who also reported that 

both staff and students in Nigerian institutions 

recognized systemic barriers—such as obsolete 

facilities and poor curriculum implementation—as 

primary deterrents to participation. Likewise, 

Okonkwo (2021) found consensus among academic 

and student populations that infrastructural 

inadequacies and limited industry linkages impede 

programme quality and retention. In contrast, Kumar 

and Rajan (2020) found perceptual differences 

between instructors and students in more structured 

TVET systems, where feedback and participatory 

governance mechanisms were institutionalized. The 

lack of such frameworks in Nigeria may explain the 

homogeneity of perceptions observed in this study. 

Both lecturers and students experience similar 

constraints due to limited resources and policy 

inconsistencies, leading to uniform attitudes about 

the state of vocational education. 

These findings imply that interventions to address 

attrition and low enrolment should not target isolated 

groups but rather focus on system-wide reforms. 

Institutional and ministerial actors must prioritize 

increased funding, modern infrastructure, curriculum 

realignment with labour market demands, capacity 

building for instructors, and public reorientation 

campaigns to enhance the perceived value of TVET. 

Strengthening industry partnerships and 

implementing transparent feedback systems can 

further bridge the gap between training outcomes and 

employment expectations. In summary, the results 

reinforce that the sustainability of TVET in Nigeria 

depends on both economic incentives and social 

recognition. A coherent policy framework that 

integrates human capital development goals with 

strategies for improving societal perception is 

essential for reversing current trends of attrition and 

low enrolment in the region. 

Findings on strategies to minimize attrition and low 

enrolment in TVET programmes in Colleges of 

Education in North-Central Nigeria revealed that 

adequate funding, scholarships, improved 

infrastructure, public awareness campaigns, 

recruitment of skilled lecturers, curriculum 

alignment with labour market needs, and structured 

career guidance were the most strongly endorsed 

interventions. These results indicate broad 

stakeholder recognition that sustainable 

improvements in TVET require systemic and multi-

level approaches rather than isolated institutional 

adjustments. 

From the perspective of Human Capital Theory 

(Becker, 1993), these strategies underscore the 

principle that investment in education yields social 
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and economic returns when the learning environment 

is well-resourced and responsive to market needs. 

Funding, infrastructure, and scholarships represent 

forms of capital investment that enhance skill 

acquisition and employability, thereby increasing the 

perceived returns of vocational education. When 

learners perceive that TVET provides tangible career 

pathways and economic opportunities, they are more 

likely to enroll and persist in training. This supports 

the observations of Adewale and Jimoh (2022), who 

emphasized that institutional support and adequate 

resourcing are essential for the successful 

implementation of educational innovations in 

Nigerian tertiary institutions. Likewise, Nwaiwu 

(2021) identified investment in funding, capacity 

building, and modern equipment as critical for 

addressing structural barriers and improving 

programme attractiveness. 

Similarly, Social Perception Theory (Heider, 1958; 

Fiske & Taylor, 2017) helps explain the emphasis on 

public awareness and image rebranding as key 

strategies. When vocational education is socially 

perceived as inferior to academic routes, stigma 

reduces enrolment interest. Public sensitization 

campaigns and the promotion of successful TVET 

graduates help reshape societal attitudes, improve the 

prestige of technical skills, and foster positive social 

validation. This aligns with findings by Okonkwo 

(2021), who noted that rebranding and media 

engagement can transform youth perceptions and 

increase participation in vocational education. Zhang 

and Lu (2020) similarly demonstrated that strong 

policy frameworks, public recognition, and industry 

partnerships in China led to higher student retention 

and enrolment in technical programmes. 

The observed consensus between lecturers and 

students on effective strategies further reinforces the 

systemic nature of TVET challenges. The absence of 

significant perceptual differences suggests shared 

experiences of institutional constraints and common 

understanding of the reforms needed. This finding 

corroborates Ogunleye and Hassan (2022), who 

found alignment between academic and student 

perspectives on institutional strategies for improving 

higher education performance in Nigeria. Similarly, 

Okonkwo (2021) reported that both faculty and 

learners in polytechnics shared similar views 

regarding effective interventions for strengthening 

administrative and instructional systems. The 

uniformity of views in this study contrasts with 

Kumar and Rajan’s (2020) findings from India, 

where hierarchical governance structures often 

produce divergent perceptions between instructors 

and students. The Nigerian pattern reflects a shared 

recognition of systemic inadequacies and collective 

agreement on holistic solutions. 

These findings suggest that addressing attrition and 

low enrolment in TVET programmes requires a two-

tiered intervention framework. At the institutional 

level, reforms should prioritize the provision of 

modern workshops, continuous professional 

development for lecturers, and curriculum 

modernization aligned with industry demands. At the 

ministerial level, policies must guarantee sustained 

funding, enforce accountability in resource 

allocation, and promote national campaigns that 

elevate the social status of vocational education. 

Strengthening collaboration among government, 

industry, and educational institutions will ensure that 

TVET outcomes align with labour market realities, 

enhancing both enrolment and retention. In essence, 

the study confirms that the sustainability of TVET 

depends on simultaneous investment in both 

economic value creation (as proposed by Human 

Capital Theory) and social revaluation of vocational 

skills (as explained by Social Perception Theory). By 

integrating these strategies within coordinated policy 

frameworks, Nigeria can reposition its TVET sector 

as a credible driver of human capital development 

and youth employability. 

Conclusion 

 This study examined the factors influencing 

attrition and low enrolment in Technical and 

Vocational Education and Training (TVET) 

programmes in Colleges of Education in North-

Central Nigeria and identified strategies to address 

them. Findings revealed that inadequate funding, 

poor infrastructure, shortage of qualified lecturers, 

weak curriculum relevance, limited career 

opportunities, and negative societal perceptions are 

key contributors to declining participation. Both 

lecturers and students shared similar views on these 
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challenges, suggesting that the problems are 

systemic rather than group-specific. Drawing from 

Human Capital Theory and Social Perception 

Theory, the study concludes that the persistent 

underfunding of TVET institutions and unfavourable 

social attitudes toward vocational education have 

reduced the perceived economic and social value of 

technical training. Sustainable reform will therefore 

require comprehensive interventions that 

simultaneously strengthen institutional capacity and 

reorient public perception of vocational education as 

a viable pathway for employment and national 

development. 

Recommendations 

 Based on the findings of the study, the 

following recommendations were made: 

1. The Federal and State Ministries of Education, in 

collaboration with the National Board for 

Technical Education (NBTE), should create a 

dedicated TVET intervention fund to provide 

sustained financing for modern training facilities 

and instructional resources, thereby improving 

programme quality and student retention. 

2. Colleges of Education should periodically 

review and align TVET curricula with labour 

market needs through partnerships with 

industries and employers to ensure training 

remains relevant, practical, and responsive to 

evolving job demands. 

3. The National Commission for Colleges of 

Education (NCCE) should implement 

continuous professional development and 

incentive-based training for TVET lecturers to 

enhance their technical competence, teaching 

quality, and motivation. 

4. The Federal Ministry of Information and the 

Ministries of Education should launch 

nationwide public awareness and career 

guidance campaigns to rebrand vocational 

education, change negative societal perceptions, 

and encourage greater student enrolment. 
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3. SARQ – Student Attrition and Retention Questionnaire 
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